
 

Harris Professional Skills Literacy Curriculum 

Intent: 

The purpose of our Literacy curriculum at HPS6F.  
Literacy skills are crucial to developing students’ ability to read and understand; write with fluency, 

accuracy and enthusiasm; speak and listen with confidence and discernment. Attainment of 

proficient communication capacity skills is vital for students to access all areas of the curriculum, and 

to achieve social and academic success.                

We acknowledge that without competent and confident literacy skills, our students cannot flourish in 

the world; it is therefore our duty to prioritise the vital acquisition of high-quality communication 

skills. To fulfil our responsibility in closing the gap, we also acknowledge that social and economic 

status should not determine our students’ future and the acquisition of outstanding literacy skills are 

of paramount importance to eradicate this gap.  

 

Within our student context, students’ barriers are often interrelated with multi-faceted 

causation. Many of them arrive at Harris Aspire Academy and Harris PS6F as struggling literacy 

learners. Recurring barriers include English as an additional language status, gaps in schooling and 

prolonged absences, home factors, student attitudes and engagement, and unidentified and 

identified learning difficulties and disabilities. As such, we as a school need to be able to identify and 

support diverse and often collocated issues at the root cause of struggles in literacy 

learning, with strategies taking these variations into account. Our focus is on developing a culture of 

fluent and proficient communication capacities that has innovative teaching and learning at its heart.   

 

The Literacy curriculum sits within and alongside the Skills for Work and Life Curriculum. We recognise 

literacy as the fundamental skill required by our students for the workplace and further study, and the 

skill which is most commonly underdeveloped or creating a barrier to progression for our students.   

  

Implementation: 

Literacy Provision at HPS6F 

 

 

 

 

 

 

 

 

 

Intensive 
Intervention

Literacy 
Intervention 

Curriculum based literacy 
teaching

Literacy Provision across the 
Curriculum

All teachers are teachers of literacy and recognise the unique needs of our students. 

Across the curriculum, explicit literacy instruction is incorporated into all schemes of work 

with a particular focus on reading comprehension and vocabulary acquisition. 

Many students receive direct literacy 

instruction via tutor time and within 

their curriculum time and English 

lessons. 

Identified students are provided with 

half termly blocks of the Core and/or 

Extended Literacy Intervention 

Curriculum as detailed below. Use of 

NGRT alongside internal assessment 

determines how many blocks of 

intervention a student requires. 

Those students with the lowest normative scores 

are provided with small group literacy 

intervention which may be supplemented by 

work with the SALT. 



Curriculum Design: 

 The Core Literacy Curriculum is designed to enable students to continue their learning journey to: 

• Explicitly understand the principles of sentence structure and so craft more accurate, fluent 

and confident sentences, forming the building blocks of successful writing across the 

curriculum. 

• Engage in active vocabulary acquisition and practice and develop effective vocabulary 

decoding skills. 

• Experience reading which is engaging, enjoyable and free from stigma, shame or 

embarrassment or overly burdened by the requirements of formal examinations. 

• Develop and strengthen skills of inference, summary and comprehension.  

• Experience success when working with words and language and move forward from the 

negative associations and restrictions so often ascribed to reading and writing. 

The Extended Literacy Curriculum is designed to enable students to continue their learning journey 

to: 

• Explicitly understand the principles of more complex sentence structure in order to craft 

sophisticated sentences which effectively and accurately communicate meaning.  

• Engage in active vocabulary acquisition of more complex language and practice and develop 

effective vocabulary decoding skills. 

• Develop and strengthen skills of inference, summary and comprehension.  

• Experience success and enjoyment when working with more challenging texts. 

Bedrock Vocabulary is provided in order to:  

• Explicitly teach vocabulary and minimise lexical disadvantage 

• Prepare students for higher level study by ensuring they have a wide and fluent vocabulary 

• Support the most lexically disadvantaged by filling the vocabulary gap.  

 

Key Concept Mapping: 

Core Literacy Curriculum 1 

Jacob and the Bee Man 

Sentence formation Reading focus Vocabulary acquisition 
• Students identify sentence 

fragments vs complete 
sentences. Students identify 
subject and predicate within 
a sentence. 

• Students develop 
identification of subject and 
predicate and complete 
fragments. Students begin to 
disassemble run-on 
sentences. 

• Students make predictions 
around a text and evaluate 
the effectiveness of these 
predictions.  

• Students develop a range of 
questions to ask of a text, 
making the first step towards 
effective inference. 

• Students make use of 
background knowledge to 
interpret a text, building on 
effective questions they have 

• Students complete a ‘first 
look’ at unit vocabulary and 
identify areas for 
development.  

• Students look at word 
similarity and links to identify 
key words. 

• Students examine sentence 
and text content to effectively 
deduce and decode 
vocabulary. 



• Students identify key 
sentence types: declarative, 
imperative, interrogative, 
exclamatory 

• Students develop their 
sentences with connectives. 

developed in the previous 
lesson. 

• Students look at vocabulary 
gaps and clarification, 
identifying possible areas of 
misconception. 

• Students highlight VIP 
information to effectively 
infer. 

• Students use inference skills 
effectively to retell or 
summarise a text. 

• Students look at word 
function to decode 
vocabulary. 

• Students revisit and revise 
vocabulary. Students self-
assess against unit vocabulary 
list. 

 

Key Concept Mapping: 

Core Literacy Curriculum 2 

True Grit 

Sentence formation Reading focus Vocabulary acquisition 
• Students identify sentence 

fragments vs complete 
sentences. Students identify 
subject and predicate within a 
sentence. 

• Students begin to disassemble 
run-on sentences. 

• Students clarify the difference 
between simple and 
compound clauses.  

• Students are introduced to 
and develop their 
understanding of complex 
sentences using subordinating 
conjunctions.   

 

• Students make predictions 
around a text and evaluate 
the effectiveness of these 
predictions.  

• Students examine sentence 
and text content to effectively 
deduce and decode 
vocabulary. 

• Students use support to 
complete summary 
information. 

• Students develop a range of 
questions to ask of a text, 
making the first step towards 
effective inference. 

• Students make use of 
background knowledge to 
interpret a text, building on 
effective questions they have 
developed in the previous 
lesson. 

• Students complete a ‘first 
look’ at unit vocabulary and 
identify areas for 
development.  

• Students examine sentence 
and text content to effectively 
deduce and decode 
vocabulary. 

• Students revisit and revise 
unit vocabulary and assess 
progress. 

 

 

 

 

 



Key Concept Mapping: 

Extended Literacy Curriculum  

Conspiracy Theories 

 

Sentence formation Reading focus Vocabulary acquisition 
• Students revisit sentence 

types. 

• Students identify sentence 
fragments vs complete 
sentences. Students identify 
subject and predicate within 
a sentence. 

• Students revise work to 
disassemble run-on 
sentences. 

• Students develop their 
understanding of complex 
sentences using 
subordinating conjunctions.   

• Students are introduced to 
and develop their 
understanding of appositives 

• Students work to link 
sentences, making use of 
more complex structures. 

• Students consider impact of 
sentence type on text purpose 

• Students engage with before, 
during, after reading structure 

• Students retrieve and 
sequence information 

• Students work to develop 
their summary skills, with 
decreasing levels of support. 

• Students complete a ‘first 
look’ at unit vocabulary and 
identify areas for 
development.  

• Students examine sentence 
and text content to 
effectively deduce and 
decode vocabulary. 

• Students revisit and revise 
unit vocabulary and assess 
progress. 

 

Impact 

Assessment of literacy progress is holistic and forms an integral part of all subject specific 

assessments. 

Formal reading age assessments (NGRT) are available and are used judiciously twice or three times a 

year where appropriate. 

It is maintained that interventions should remain interventions for the majority of students and as 

such an approach of diagnose - teach - test is upheld. Student need is identified via NGRT outcomes 

and teacher appraisal. Intervention is delivered and subsequently a combination of teacher 

assessment and NGRT retesting is used to determine the impact of the intervention. More 

anecdotally, outcomes across the curriculum in formal and informal assessment can be appraised to 

measure the impact of interventions. Students are then ‘released’ and returned to the mainstream 

timetable or ‘retained’ for a further block of interventions.  

 


